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Disengaged Students -Analysis of Variance Report 2018 - 2019 -continuation:
Strategic Aim:
All students are calm, settled and able to connect with the full curriculum to promote improvement and progress supported by staffing and programming that
meet specific and varied learning needs.
Annual Objective:
26 Students from across Pukekohe North School are disengaged learners and their actions or reactions distract their classmates from their teaching and learning
programmes.
In the next year we will engage all targeted students and support each learner to attain their personal potentials.
Targets:
In 2018 Staff targeted 41 students as being disengaged and disruptive students.
We are continuing to target 21 of those students and included x 5 students new to Pukekohe North School in 2019.
All of the 26 targeted students require specific design for learning programming and the ongoing involvement of Support Agencies.
All students (Year 1-8) have a condition or circumstances that mean they are well below or below their expected achievement levels.
Baseline Data:
All students have a detrimental effect on the other learners in their classroom.
3 x are on the autistic spectrum
9 x require learning support
5 x display behavioural dispositions
5 x Absenteeism
4 x Require an Individual Educational Programme (IEP)
What did we do?
What happened?
Why did it happen?
Where to Next?
The Combined Agencies -The Public
The combined agencies group
For our students to achieve
As a group we sought to see if our
Health Nurse, Social Worker in Schools,
meet twice a term to discuss
academically they had to have had
group needs to continue into 2020 and
Oranga Tamariki, Franklin Family Support Pukekohe North School Students
their trauma addressed first.
the answer was a resounding yes.
Services, NZ Police, Ministry of Education on the SENCo / SWiS rolls.
Students who are hypervigilant
The sharing of information about
Learning Support Team,Local Early
The Agencies discussed each child
cannot concentrate upon
students and whanau is helpful to all
Childhood Centre Managers, The
and often students were on the
classroom literacy and
and we learn from one another about
Solomon Group (Truancy) Pukekohe
casebooks of more than 2
mathematics activities when their
the initiation of new programmes or
North School SENCo and Principal meet
agencies. Information was shared
brains are in a heightened and
approaches around the table.
twice per term to discuss and provide
and plans formed to assist the
distressed state
Usually, the professionals do not get to
programmes and support for students
students and their whanau as a
meet en masse and are siloed in their
and their whanau
hand up NOT a hand out.
work to their own organisations.
Programmes such as Reins, HART, Anger
During 2019, the target children
The SENCO, The Social Worker in
Time!
Busters, Iti Tamariki, Mini Bridge
were well supported in dealing
School, Deputy Principal and
Releasing our SENCo to fully support
Programme, Building Future Leaders,
with their trauma and learning
Principal met weekly to discuss
whanau and teachers of Target
Teacher Aide Hours provided, Te Whare
support requirements. The
students monitoring their needs
Students.
Mauri, Circle Time, PB4L Frameworks,
following are the highlights for our and seeking means to provide for
To release the SENCo to develop:
Tilting the SeeSaw, KiwiCan Programme,
41 akonga:
their needs.
Strong Learning focused relationships
RTLB Interventions, In Class Support are
x1 received $20,000 wrap around
The RTLB Service who had not
with new whanau, especially those
organised in support of our students’
funding
been welcome in the school for
who are Junior or First Time Parents at
learning.
x1 Received ORS Funding and
over 4 years rallied to provide
Pukekohe North School.
moved to a specialist learning
assistance for our Target Students
To develop our Oral Language
institution
and students across the school.
Programmes especially HPP.
x5 received In Class Support in
We benefited from:
Literacy floats upon a sea of oral
2019
Circle Time
language experiences.
x11 were successful in being
Golden Time
supported in the 2020 Educational HPP -Oral Language Programme
Year
Language Learning Initiative
x 4 attended STAND
TIPS for Autism Training for
x 10 received programming such
Whanau and Teachers
as
-Yoga Sessions
Anger Busters Programme
Whakamana Programme

All targeted students are placed on
Success Education Programmes
(SEPs)designed by their classroom
teacher to provide specific 5 week
teaching and learning programmes to
develop each student.
Programmes are reviewed at the
conclusion of each 5 week block and
reviewed for next steps.
Whanau are encouraged to join the
planning of the programme.
Teacher Aide timetabling supports the
learner.

All Target Students received
Teacher Aide time during the
week to support their behavioural
and learning needs.
Teachers worked to design
programmes that were specific to
the Next Learning Steps of each
student.
Teachers closely monitored
student’s progress and what was
required to develop the Key
Competencies and Skill
developments required.

Previously, staff had worked to
manage students and keep them
inside of the classroom.
Making the way through the day in
one piece was a successful day!
Students needed colouring in,
word finds and less demanding
activities after a hectic lunchtime
in the playground.
Staff could not concentrate on the
myriad of needs within the
classroom so students were not
receiving a balanced curriculum
and deliberate acts of teaching.

All students are tracked weekly through
Special Needs Coordinator meetings
involving the Principal and our Social
Worker in Schools.
Team Leaders are kept informed through
weekly reviews of developments for each
child at Senior Management huis

Tracking students, needs and
progress is a continuum to ensure
learning requirements are met
and potentials attained.
A flow of communication between
each sector of our kura is
imperative to make sure students
do not ‘slip through the cracks’
Team leaders are beginning to
advocate for the students in their
teams and receive the help and
assistance required from a
Teachers point of view, the
student and their whanau.
To set the expectations for
behaviour, teaching and learning
at PNS.
41 Students needed monitoring
and support in 2018.
This had dropped to 21 students
from the original list in 2019.

The wheels of Education move
slowly and huge requests upon
Learning Support resources mean
that student’s needs cannot always
be met immediately.

Our Positive Behaviour for Learning
(PB4L) collects and analyses school wide
behavioural data searching for trends
and patterns in ‘offenders’ and actions.
School wide approaches and actions are
devised to address our concerns.

Students where are they now?
1 / 41 Left our school
21/41 Improved and are no longer
on our urgent list- Regular
monitoring for Learning needs now
-NOT behavioural
4/41 have shown improvement by
remain on regular support and
review
6/41 Need constant monitoring
and support in behaviour and
learning.
10/41 on our review list
41 / 265 = 15% of our students
require this attention.
This falls within the usual norm for
schools-85% doing as required15% to be supported

To re-address our Success Education
Plan (SEP) now that students stay
within the classroom to be motivated
and engaged in their learning.
We must continue to build Teacher
Knowledge and their skill base to
deliver a curriculum that extends levels
of achievement. e.g. The Learning
Progressions, The Progress and
Consistency Tools / Te Waharoa Ararau
and Developing Mathematical Inquiry
Communities (DMIC) in 2020.
Planning must be differentiated for
student’s learning progress to be
addressed.
To ensure Success Education Plans /
Behavioural Plans are in place and
progress is monitored.
To amend and change plans that are
not ensuring the student is moving
forward.

To continue to aim for a school wide
consistency in the delivery of our PB4L
Programme.
Reward the 80% who usually do the
right thing.
Use these mentors to assist the 10%
who can be assisted to follow our
school rules.-Tier 2
Search for ways to lift the final 10% /
Tier 3 students who require outside
agencies to attain set goals.
2019 Datas
10/41 students needing constant
support.
10/ 265 =3.7%90%+ Meeting our school expectations.

Mathematics -Analysis of Variance Report 2019:
Strategic Aim:
All students leave Pukekohe North School in Year 8 at Curriculum Level 4 and are able to confidently use their knowledge, skills and attitudes to meet the
demands of the Mathematics Curriculum.
Annual Objective:
In 2018, just over 40% of our students achieved the Curriculum Level commensurate with their chronological age; staff expect to raise achievement levels to 50%
by December 2019.
Targets:
Each teacher is focusing upon 2-3 students in their class to elevate their achievement status to their age appropriate Curriculum Level.
This involves a focus upon 33 of our students -Year 1-8 including 12 Maori Medium Learners.
Baseline Data:
Judgements are made using the Learning Progressions, and Assessment Tool PaCT,s -GLoSS, JAM, Marie Hirst Basic Facts, NUmPa and anecdotal notes and
observations.
School Wide Data revealed that students have a difficulty in moving beyond Beginning Stage 5 Levels.
Basic Facts were not quickly nor accurately recalled.
Students required targeted teaching in using strategies other than ‘counting on’ to solve mathematical problems and equations.
Nearly 60% of Pukekohe North School students are achieving below expected curriculum levels.

What did we do?
Our School Wide Professional
Development in 2019 is focused upon
using the Progress and Consistency Tool
(PaCT) to assess our students capabilities
and next steps in learning.
Staff are working with CORE Education
Mathematics Facilitator Susan McDougall
to develop their mathematical teaching
capabilities.

What happened?
Susan MCDougall introduced the
staff to PaCT, The Learning
Progressions and how to use data
gleaned to promote student
learning.
We emphasised the Strand Topics
in Mathematics - Geometry,
Measurement, Statistics, Algebra.
Areas of mathematics that the
students had not been sufficiently
exposed to previously.

Why did it happen?
Students across the school
struggled to employ strategies to
lift their performance above Stage
5.
Susan exposed our staff to
problem solving strategies to make
them think about using
multiplicative processes and
proportions and ratios.

TRLI.As a member of the Franklin Kahui
Ako, Pukekohe North School has joined
the TRLi Mathematical Group where x2
Teachers delve deeply into our data to
seek students strengths and needs>
What data did I use? What did I decide to
do?
What did the students do?
What evidence do I have of student
learning?
What difference did this careful data
analysis make?
So what next?

Hayley Kahui and Sally White are
our mathematics Curriculum
Leaders.
They have involved themselves in
TRLi in association with Waikato
University to delve deeply into
data and look for patterns and
trends in the data to aid school’s
mathematical programmes and
the teaching emphasis.

Each Team is collaboratively inquiring
into a mathematical concern students
present with and endeavouring to
research into discovering possible
strategies, techniques or approaches that
might lead to positive outcomes to
student improvements and progress

Teacher Inquiry, personal and
collective research into applying
new strategies and techniques to
those students who are not
moving in our 5 week teaching
and learning programmes is
paramount.
In depth discussions and sharing
of teaching ideas are developing
but require far more focus in our
syndicate teams as we move into
2020.
Deliberate acts of teaching were a
well thought out strategy but in
my opinion this was 6-12 months
ahead of our pedagogical
development.
Staff were still unpacking Maths
PaCT / Learning Progressions in
2019 and were still grasping how
students could be moved from
their present to the enxt higher
level.
It is my belief that staff will be
ready for SEPs in 2020 and
planning with a direct eye of sight
from assessment to programmes
in action.
Students must take more
responsibilitty for their learning.
Teachers must reduce their talk
and build student discourse.
Teacher Modelling will build
mathematical vocabulary whilst
students focus on discussing the
strategies they used to splve
maths problems.
Teachers will need to focus upon
building ‘ working in groups
dynamics.’

Our students were not receiving a
school wide balanced school
curriculum. Staff are beginning to
move students thinking towards
Stage 6 and 7 but not in the
numbers and with a level of
acceleration required for our
community.
Teachers are working very hard
and have real motivation to shift
levels of achievement.
We need mathematical experts to
elevate our overall performance
levels and quickly.
We cannot just keep on doing the
same thing in cycles and expect our
students to miraculously ‘get it on
the second or thirs exposure.
Staff need to apply the second
indicator of our Primary Teaching
Professional Standards.
Staff are challenged about this in
our annual Appriasal Cycles.

All targeted students are placed on
Success Education Programmes
(SEPs)designed by their classroom
teacher to provide specific 5 week
teaching and learning programmes to
develop each student.
Programmes are reviewed at the
conclusion of each 5 week block and
reviewed for next steps.
Whanau are encouraged to join the
planning of the programme.
Teacher Aide timetabling supports the
learner.

Staff will employ Talk Moves strategies
to increase student discourse and
discussion about their learning (whilst
decreasing teacher teacher talk)
Staff plan mixed ability problem solving
questions for their students to solve.
Staff are also experimenting with Think
Boards that require students to draw the
mathematical problem, write their
approaches to solve the problem, write
an equation, solve the problem and
explain how they achieved their answer.

Where to Next?
Staff mathematical knowledge still
requires development and broadening.
We continue into 2020 with a contract
to commence Developing
Mathematical Inquiry Communities
(DMIC) that has the following
important goals for our development.
> Mixed ability groupings (sharing
strategies with one another)
> Problem solving in their nature (real
life authentic situations)
>Problems are set higher than the
students actual achievement levels to
challenge and establish high
expectations (are we pitching to the
lower levels too often?)
Sally and Hayley are not wishing to be
involved in TRLi in 2020. They have
enjoyed their involvement but wish to
place all of their efforts to in class
programmes including their own
classrooms.
As above, we need to expose our
students to more difficult and
challenging problems and equations.
We are on the correct pathway,
unfortunately, building Teacher
Pedagogy to the higher levels required
in Level 3 3-4-5 of the NZ Curriculum.
Senior Mangaement needs to take the
lead here and provide and challenge
staff to research professional readings
to seek new approaches in teaching
and learning.
We are adding Matific to our
schoolwide maths programme in 2020
to lift Basic Fact Knowldge and seek
regular use of mutliplicative thinking
and strategies (cf repeated additions)

Our students must be provided
with programming that extends
and challenges their present levels
of thinking.
Close assessment evaluates the
success of the initial 5 week
learning plan and where to from
their to progress and improve
student performance.

In 2020, staff have that line of sight
from student assessment to planning (
in 5 weeks blocks) that is displayed in
modelling books, student exercise /
recording and follow up activities.

Again, our development of these
strategies was not fast paced in
2019 across the kura.
Problem solving approaches were
underway in Year 4 and Year 8.
Differentiated programming again
was in evidence but not
consistently across every
classroom.
Only a quarter of our Year 4
students achieved the level
expected for 8 year olds.

Close monitoring of student progress
in 5 week blocks with deliberate acts
of teaching focusing upon 2-3 teaching
and learning points is our way forward
in 2020.
Weekly slef-reviews of the programme
delivery is expected from staff.
Perosnal inquiry and Professional
Research and reading is yet another
expectation for staff in 2020.

Our Year 8 students fell just short
of 40% at the standard expected
for our 12 Year olds.
Over 40% also indicated that
accelerated progress had been
made through 2019. (Well more
than a years’ progress made within
a 12 month period)
Nearly 61% of Year 5’s attained a
standard for 9 year olds but Year 67 students did not have sufficient
strategies available in their kete to
solve Multiplication / Division and
Proportions and Ratios.

Jim Stafford-Bush
Principal
28.1.2020.

Staff will each target x 3 students to
shift from Below to AT Expectation by
December 2020.
We are setting a goal of 30 students or
10% of our roll attaining expectations
across our school year in and year out
over the next 3 years.

Independent Auditor’s Report
To the readers of
Pukekohe North School’s
Financial statements
For the year ended 31 December 2019
The Auditor-General is the auditor of Pukekohe North School (the School). The Auditor-General has appointed
me, Jason Stinchcombe, using the staff and resources of RSM Hayes Audit, to carry out the audit of the
financial statements of the School on his behalf.

Opinion
We have audited the financial statements of the School on pages 4 to 19, that comprise the statement of
financial position as at 31 December 2019, the statement of comprehensive revenue and expense, statement of
changes in net assets/equity and statement of cash flows for the year ended on that date, and the notes to the
financial statements that include accounting policies and other explanatory information.
In our opinion the financial statements of the School:
"

"

present fairly, in all material respects:
-

its financial position as at 31 December 2019; and

-

its financial performance and cash flows for the year then ended; and

comply with generally accepted accounting practice in New Zealand in accordance with Public
Sector Public Benefit Entity (PBE) Standards Reduced Disclosure Regime.

Our audit was completed on 29 October 2021. This is the date at which our opinion is expressed.
The basis for our opinion is explained below and we draw your attention to other matters. In addition, we outline
the responsibilities of the Board of Trustees and our responsibilities relating to the financial statements, we
comment on other information, and we explain our independence.

Emphasis of matter – COVID-19
Without modifying our opinion, we draw attention to the disclosures in note 24 on page 19 which outline the
possible effects of the Alert Level 4 lockdown as a result of the COVID-19 pandemic.

Basis of opinion
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which incorporate the
Professional and Ethical Standards and the International Standards on Auditing (New Zealand) issued by the
New Zealand Auditing and Assurance Standards Board. Our responsibilities under those standards are further
described in the Responsibilities of the auditor section of our report.
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for our
opinion.

Responsibilities of the Board of Trustees for the financial statements
The Board of Trustees is responsible on behalf of the School for preparing financial statements that are fairly
presented and that comply with generally accepted accounting practice in New Zealand. The Board of Trustees
is responsible for such internal control as it determines is necessary to enable it to prepare financial statements
that are free from material misstatement, whether due to fraud or error.
In preparing the financial statements, the Board of Trustees is responsible on behalf of the School for assessing
the School’s ability to continue as a going concern. The Board of Trustees is also responsible for disclosing, as
applicable, matters related to going concern and using the going concern basis of accounting, unless there is an
intention to close or merge the School, or there is no realistic alternative but to do so.
The Board of Trustees’ responsibilities arise from the Education Act 1989.

Responsibilities of the auditor for the audit of the financial statements
Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are free
from material misstatement, whether due to fraud or error, and to issue an auditor’s report that includes our
opinion.
Reasonable assurance is a high level of assurance but is not a guarantee that an audit carried out in
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement when it
exists. Misstatements are differences or omissions of amounts or disclosures and can arise from fraud or error.
Misstatements are considered material if, individually or in the aggregate, they could reasonably be expected to
influence the decisions of readers taken on the basis of these financial statements.
For the budget information reported in the financial statements, our procedures were limited to checking that the
information agreed to the School’s approved budget.
We did not evaluate the security and controls over the electronic publication of the financial statements.
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional
judgement and maintain professional scepticism throughout the audit. Also:
"

We identify and assess the risks of material misstatement of the financial statements, whether due to
fraud or error, design and perform audit procedures responsive to those risks, and obtain audit evidence
that is sufficient and appropriate to provide a basis for our opinion. The risk of not detecting a material
misstatement resulting from fraud is higher than for one resulting from error, as fraud may involve
collusion, forgery, intentional omissions, misrepresentations, or the override of internal control.

"

We obtain an understanding of internal control relevant to the audit in order to design audit procedures
that are appropriate in the circumstances, but not for the purpose of expressing an opinion on the
effectiveness of the School’s internal control.

"

We evaluate the appropriateness of accounting policies used and the reasonableness of accounting
estimates and related disclosures made by the Board of Trustees.

"

We conclude on the appropriateness of the use of the going concern basis of accounting by the Board
of Trustees and, based on the audit evidence obtained, whether a material uncertainty exists related to
events or conditions that may cast significant doubt on the School’s ability to continue as a going
concern. If we conclude that a material uncertainty exists, we are required to draw attention in our
auditor’s report to the related disclosures in the financial statements or, if such disclosures are
inadequate, to modify our opinion. Our conclusions are based on the audit evidence obtained up to the
date of our auditor’s report. However, future events or conditions may cause the School to cease to
continue as a going concern.

"

We evaluate the overall presentation, structure and content of the financial statements, including the
disclosures, and whether the financial statements represent the underlying transactions and events in a
manner that achieves fair presentation.

"

We assess the risk of material misstatement arising from the Novopay payroll system, which may still
contain errors. As a result, we carried out procedures to minimise the risk of material errors arising from
the system that, in our judgement, would likely influence readers’ overall understanding of the financial
statements.

We communicate with the Board of Trustees regarding, among other matters, the planned scope and timing of
the audit and significant audit findings, including any significant deficiencies in internal control that we identify
during our audit.
Our responsibilities arise from the Public Audit Act 2001.

Other information
The Board of Trustees is responsible for the other information. The other information includes the statement of
responsibility, board member list, and analysis of variance, but does not include the financial statements, and
our auditor’s report thereon.
Our opinion on the financial statements does not cover the other information and we do not express any form of
audit opinion or assurance conclusion thereon.
In connection with our audit of the financial statements, our responsibility is to read the other information. In
doing so, we consider whether the other information is materially inconsistent with the financial statements or
our knowledge obtained in the audit, or otherwise appears to be materially misstated. If, based on our work, we
conclude that there is a material misstatement of this other information, we are required to report that fact. We
have nothing to report in this regard.

Independence
We are independent of the School in accordance with the independence requirements of the Auditor-General’s
Auditing Standards, which incorporate the independence requirements of Professional and Ethical Standard 1
(Revised): Code of Ethics for Assurance Practitioners issued by the New Zealand Auditing and Assurance
Standards Board.
Other than the audit, we have no relationship with or interests in Pukekohe North School.

Jason Stinchcombe
RSM Hayes Audit
On behalf of the Auditor-General
Auckland, New Zealand

